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Diagnostic data can be used to create small groups for teacher-led instruction. These groups are flexible and should change regularly.  
It is recommended, at minimum, to re-examine these groupings after each Diagnostic. Use the Small Group Planning Worksheet as a guide 
to create and plan for small group instruction.*

Grouping Options
Diagnostic Results  
Report (Reading | Math)

Use this report to 
organize students 
into small groups 
based on their 
overall domain 
needs.

• Use the sorting arrows for the domain(s) 
that align with current instruction to 
prioritize similar needs.

• Determine how many small groups will 
be created and how many students will 
be in each.

• Create small groups based on Placement 
by Domain, organizing students with the 
same or similar grade-level placements 
(e.g., Grade 7, Mid 6, Late 6) in a domain 
together. 

• Use the Next Steps & Resources for 
Instruction from the Diagnostic Results 
(Student) report (Reading | Math) to plan 
instruction for each group.

Instructional Groupings  
Report (Reading | Math)

Use this report to 
organize students 
into small groups 
based on their 
specific prioritized 
instructional needs.

• Students are placed in these groups 
based on different factors, such as domain 
strengths/needs, Diagnostic results, etc. 

• By clicking the Grouping Number and 
navigating to the Grouping Description, 
you can find more information as to why 
the students were placed in those groups.

• If a Grouping is too large, use the Grouping 
Description under the Groupings tab to 
sort the students by their priority domains 
and create smaller groups.

• If a Grouping is too small, consider 
combining groups to create a larger group 
based on shared instructional needs.

Grade-Level Scaffolding (Reading) 
or Prerequisites Report (Math)

Use these reports to 
organize students into 
small groups based  
on their readiness  
for upcoming grade- 
level instruction.

• Select the skill or topic that aligns with your 
upcoming, grade-level instruction in order to 
generate the report.

• Consider combining or dividing groups if they 
are too large or small.

• When using the Grade-Level Scaffolding report, 
use the Misconceptions and Skill Gaps, found 
in the teacher version of the recommended 
Tools for Scaffolding Comprehension, to inform 
grouping changes and instructional needs.

• When using the Prerequisites report, 
use the prerequisite skills, found in the 
Recommendations resource of each group, to 
inform grouping changes and instructional 
needs.

The Mapping between 5-Level and 3-Level Placements

Class/Report Group

Grade 5, Section 1 Diagnostic 1

Diagnostic Results 

Subject

Math

5-Level Placement3-Level Placement

Enhanced

08/31/23–09/30/23

PDF

Overall Placement

3 9 1 34

Number and Operations (NO)

Algebra and Algebraic Thinking (ALG)

Measurement and Data (MS)

Geometry (GEO)

*Students not completed are not included.

Placement by Domain*

Diagnostic
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NO ALG MS GEO
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Students in this Grouping are One Grade Level Below in Number and Operations or Algebra and Algebraic Thinking.

Students in this grouping are having difficulty with skills and concepts related to quantitative reasoning. They may struggle with skills and 
concepts related to fractions and whole number operations, or they may struggle with algebraic concepts related to factors and multiples, or both. 

Those students with a low score in Number and Operations are probably most challenged by fractions. They will need to focus on foundational 
fraction concepts in order to understand that a fraction is one number that represents a quantity, not just "one number over another number." They 
will need practice with how to compare fractions with different denominators or how to express fractions as equivalent fractions or decimals. 
Those students with a low score in Algebra and Algebraic Thinking probably lack a sound understanding of the relationship between factors and 
multiples and may be held back by lack of fluency with multiplication and division facts. They will particularly benefit from instruction on the 
concepts and skills described below in the section Algebraic Thinking. In addition to daily practice to develop fluency with basic multiplication and 
division facts, all students in this profile are also likely to need reinforcement of essential vocabulary.

Operations

• Add and subtract multi-digit numbers.

• Multiply three-digit numbers by one-digit numbers.

• Divide three-digit numbers by one-digit numbers.

Students who struggle with operations involving regrouping in any of the four 
operations often lack the conceptual understanding that drives the algorithms. These 
students may benefit from working with concrete or visual models, or alternative 
algorithms, in order to focus on the place value concepts behind the process. Once 
students understand why the process works, they can be guided to see the relationship 
between the models and algorithms, and eventually use a more efficient algorithm 
alone.

Number–Fractions

• Decompose a fraction into a sum of fractions with like denominators.

• Compare fractions with unlike denominators.

• Write equivalent fractions, including fractions in simplest terms.

• Write fractions with denominators of 10 or 100 as decimals.

• Add and subtract fractions and mixed numbers with like denominators.

Use models to reinforce at every opportunity what fraction notation represents. Be 
consistent about reading fraction names appropriately (two-thirds rather than two over 
three) to help students strengthen their understanding that, for example, two-thirds 
means two copies of one third. Use a variety of manipulatives to assist students in 
exploring fractions including hundred grids, fraction strips, counters, and number lines. 
Provide frequent practice adding like fractions, comparing unlike fractions, and finding 
equivalent fractions on number lines as well as with area models and set models.

Algebraic Thinking

• Identify factor pairs for numbers to 100.

• Identify multiples of whole numbers with products to 100.

• Identify number patterns.

Identifying factors and multiples plays a role in dividing multi-digit numbers, finding a 
common factor to simplify fractions, and finding a common multiple to add or subtract 
unlike fractions. The ability to identify factors and multiples also provides a foundation 
for factoring algebraic expressions in later years. Give students ample opportunity to 
determine the factor pairs for a given number in various situations, such as finding the 
side lengths of all rectangles with a given area. Recognize that students often confuse 
the terms factor and multiple with each other; encourage students to use their own best 
strategies for learning the difference.

Fluency

• Know multiplication and division fact families through 100.

The students in this group may have difficulty recalling basic multiplication facts. 
Discuss with them strategies for remembering facts, or recalling facts based on other 
known facts. Give students smaller goals for remembering facts, starting first with 1s, 
2s, 5s, and 10s, then moving on to the more difficult-to-recall facts. Remind students 
that once they know one fact in a family, they can use that fact to recall the other facts 
in the family. Provide daily practice as necessary. Have each student keep a personal 
record of which facts they know and which they still need to learn.

Essential Vocabulary

• Mathematics terms related to essential concepts at this level include fraction, 
 numerator, denominator, equivalent, factor, multiple, product, quotient, dividend, 
 and divisor.

Fluency with select mathematics vocabulary terms enables students to understand 
instruction, follow directions, process and discuss mathematical ideas, and work more 
confidently. Help students build essential mathematics vocabulary, especially by 
encouraging them to use the words in discussions.

Grouping 1
(4 Students)

Grouping 2
(10 Students)

Grouping 3
(0 Students)

Grouping 4
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Grouping 5
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View All Groupings
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Instructional Priorities

Recommendations for Teacher-Led Instruction Resources
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Bowers, Tara
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Jones, Anna
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Singh, Brian

Vo, Isaiah

Warren, Santino
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Spanish

Number and Operations
Add Multi-Digit Numbers
Subtract Multi-Digit Numbers
Multiply by One-Digit Numbers
Divide Three-Digit by One-Digit Numbers
Compare Fractions
Equivalent Fractions
Write Fractions as Decimals
Compare Decimals to Hundredths
Multiply by Two-Digit Numbers
Divide Four-Digit by One-Digit Numbers
Understand Fraction Addition and 
Subtraction
Add and Subtract Fractions
Add Tenths and Hundredths
Understand Fraction Multiplication

Algebra and Algebraic Thinking
Factors
Multiples
Numeric Patterns
Multiplication as Comparison
Solve Comparison Problems
Solve Multi-Step Word Problems
Identify True and False Equations

Additional Resources
Ready® Math instruction 
Or 
Digital Access to Ready® through Teacher 
Toolbox

Learn More 
Grade 4
Lesson 1: Understand Place Value
Lesson 2: Compare Whole Numbers
Lesson 3: Add and Subtract Whole 
Numbers
Lesson 4: Round Whole Numbers
Lesson 5: Understand Multiplication
Lesson 6: Multiplication and Division in 
Word Problems
Lesson 7: Multiples and Factors
Lesson 8: Number and Shape Patterns
Lesson 9: Model Multi-Step Problems
Lesson 10: Solve Multi-Step Problems
Lesson 11: Multiply Whole Numbers
Lesson 12: Divide Whole Numbers
Lesson 13: Understand Equivalent 
Fractions
Lesson 14: Compare Fractions
Lesson 15: Understand Fraction Addition 
and Subtraction
Lesson 16: Add and Subtract Fractions
Lesson 17: Add and Subtract Mixed 
Numbers
Lesson 18: Understand Fraction 
Multiplication
Lesson 19: Multiply Fractions
Lesson 20: Fractions as Tenths and 
Hundredths
Lesson 21: Relate Decimals and Fractions
Lesson 22: Compare Decimals

i-Ready® Classroom Mathematics  

Learn More 
Grade 4
Lesson 1: Understand Place Value
Lesson 2: Compare Whole Numbers
Lesson 3: Round Whole Numbers
Lesson 4: Add Whole Numbers
Lesson 5: Subtract Whole Numbers
Lesson 6: Understand Multiplication as a 
Comparison
Lesson 7: Multiplication and Division in 
Word Problems
Lesson 8: Multiples and Factors
Lesson 9: Number and Shape Patterns
Lesson 10: Model and Solve Multi-Step 
Problems
Lesson 11: Multiply by One-Digit Numbers
Lesson 12: Multiply by Two-Digit Numbers
Lesson 14: Divide Three-Digit Numbers
Lesson 15: Divide Four-Digit Numbers
Lesson 17: Understand Equivalent 
Fractions
Lesson 18: Compare Fractions
Lesson 19: Understand Fraction Addition 
and Subtraction
Lesson 20: Add and Subtract Fractions
Lesson 21: Add and Subtract Mixed 
Numbers
Lesson 23: Understand Fraction 
Multiplication
Lesson 24: Multiply Fractions by Whole 
Numbers
Lesson 25: Fractions as Tenths and 
Hundredths
Lesson 26: Relate Decimals and Fractions

English (21) Spanish (21)

Tools for Instruction

i-Ready Topic Overview

Whole Class

After familiarizing yourself with the needs of the students based on the data below, 
you may decide to address these prerequisite skills during whole class instruction.

Prerequisite Groups Topic Group A
2 Students

RecommendationsPrerequisites

Topic Group D
4 Students

Recommendations

Topic Group C
10 Students

Recommendations

Topic Group B
4 Students

Recommendations

These groups are suggestions, based on students’ most recent Diagnostic results. Consider lessons recently taught and skills acquired 
since the last Diagnostic when selecting prerequisite work.

Fraction Operations, Part 1

Students build on their knowledge of adding and subtracting fractions with like 
denominators and of equivalent fractions to learn to add and subtract fractions and 
mixed numbers with unlike denominators. They go on to solve word problems 
involving adding and subtracting fractions and mixed numbers with unlike 
denominators. Next students connect their understanding of division and of 
fractions to explore the idea of a fraction as the division of the numerator by the 
denominator. They use area models to represent fraction multiplication and compare 
to multiplying using equations to see that the products are the same.

Learning 
Progression

 

Topic Support

Subject

Math

Grade

Grade 5

Topic

Fraction Operations...

Class/Report Group

Grade 5, Section 1

Prerequisites PDF

 

 

 In-Depth Review

In-Depth Review

In-Depth Review

In-Depth Review

 In-Depth Review

In-Depth Review

Additional Support

In-Depth Review

Sanchez, Abby

Stanton, Geena

Cochran, Damon

Hess, Michael

Malone, Carla

Simmons, Tristan

Baker, Danielle

Bowers, Tara

Choi, Isabelle

Lowe, Noah

Powell, Elijah

Ramirez, Gabriella

Ruiz, Justin

Singh, Brian

Vo, Isaiah

Warren, Santino

McDonald, Kal

Patel, Mia

Tan, Melanie

Wade, Kiara

 Additional Support

Additional Support

 Additional Support

Add and subtract fractions and mixed 
numbers with like denominators

Understand equivalent fractions

Understand division as equal

sharing

Essential Skill

Multiply a fraction by a whole

number
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Grade-Level Scaffolding

Subject

Reading

Class/Report Group

Reading Class A

PDF

Ms. GreeneAssess & TeachRosters HelpReports

Grade of Content

5

Ready to Go
2 Students

Additional Support
11 Students

In-Depth Support
7 Students

Needs Support Decoding
1 Student

Students are ready to summarize 
grade-level texts.

Students summarize text that is below 
grade level.

Students may need support   
determining key events and organizing 
them in order.

Students need explicit instruction on 
decoding, in addition to their 
comprehension instruction.

Kramer, Maya

Lal, Mia

Shin, Hee

Ready to Go

Tools for Scaffolding Comprehension: 
Summarize Literature

Teacher - Use Scaffold B

Student - Use Scaffold B

Tools for Scaffolding Comprehension: 
Summarize Literature

Teacher - Use Scaffold A

Student - Use Scaffold A

Decode Words with Silent Letters

Consider using a phonics 
intervention program such as 
PHONICS for Reading

These Reading Pairs and Skill Groups are suggestions based on students' most recent Diagnostic Results.
Consider lessons recently taught since the last Diagnostic when planning instruction.

No Diagnostic Data for Grouping
0 Students

Students Grouped/Total: 21/21 (No Diagnostic: 0)

Ready to Go Additional 
Support

No 
Diagnostic

In-Depth 
Support

Needs 
Support 
Decoding

When you’re reading a text…

View all reading buddies to see Lexile data and support students 
reading texts.

All Reading Buddies

Paired Reading

20 Students

Teacher Support

1 Student

When you’re teaching a skill…

Select a skill to see readiness data, groupings, and instructional 
recommendations.

Summarize a literary text (ELA.5.R.3.2)

2 7 111

Do, Brian

Farrell, Alvaro

Holland, Tarak

Jenkins, Deven

Lopez, Jessie

McDaniel, Jazmin

Melton, Abby

Montez, Zandy

Phillips, Austin

Romero, Isaiah

Shaw, Miguel

Combs, Natalie

Finch, Carla

Harvey, Ivan

Moreno, Nicolas

Noel, Asher

Sharpe, Lucy

Simon, William

*Read the FAQ: How do I create small groups for teacher-led instruction? for additional support.

For Middle School Teachers

OPT 
1

OPT 
2

OPT 
3

TIPS/TOOLS

TIPS  

Creating Small Groups

https://i-readycentral.com/download/?res=18505&view_pdf=1
https://i-readycentral.com/download/?res=15424&view_pdf=1
https://i-readycentral.com/download/?res=15481&view_pdf=1
https://i-readycentral.com/download/?res=15519&view_pdf=1
https://i-readycentral.com/download/?res=15515&view_pdf=1
https://i-readycentral.com/download/?res=475&view_pdf=1
https://i-readycentral.com/download/?res=473&view_pdf=1
https://i-readycentral.com/download/?res=98481&view_pdf=1
https://i-readycentral.com/download/?res=36513&view_pdf=1
https://i-readycentral.com/download/?res=22980&view_pdf=1
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Small Group Instructional Resources 
All reports feature aligned instructional resource recommendations. Once grouped, use these resources to provide targeted instruction 
to your small groups.

Tools for Instruction (TFIs)

These resources can be used to provide differentiated 
small group instruction for purposes of additional practice, 
enrichment, or intervention. They are available for Reading 
and Mathematics (Grades K–8), Math in Spanish (Grades 
K–6), and Spanish Reading (Grades K–6). 

They can be found:

• Under Assess & Teach: Filterable by subject and domain 
and then searchable by name, objective, and grade

• Within reports, updated after each Diagnostic: 
Instructional Groupings, Prerequisites, Diagnostic 
Results (Student), and Grade-Level Scaffolding reports

• Within Teacher Toolbox (if applicable) for Grades K–8

Tools for Scaffolding Comprehension (TSCs)

These resources can be used to support 
priority comprehension skills and empower 
every student to access grade-level text.  
They are available in Reading (Grades 3–8).

They can be found:

• Under Assess & Teach: Centralized and 
searchable by grade level, standard, 
outcome, or title

• Within the Grade-Level Scaffolding report

• Within Teacher Toolbox (if applicable) 
for Ready® Instruction (Grades 3–8) and 
Magnetic Reading™ (Grades 3–5)

Tools for Instruction

i-Ready.com

©Curriculum Associates, LLC Copying is permitted for classroom use.
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Compare and Contrast
Although students observe similarities and differences quite frequently in their everyday lives, they may not 
know how to apply this skill to the characters, places, details, and events they read about. Comparing and 
contrasting specific details in a text requires close and active reading, two of the most critical components of 
reading for comprehension. To help students become proficient, explicitly teach the vocabulary and tools related 
to comparing and contrasting, as well as the pertinent times to use them.

Three Ways to Teach

Teach Signal Words 10–15 minutes

Explicitly teach the language students need to express the similarities and differences they observe. Say, When 
we compare, we tell how things are the same. When we contrast, we tell how things are different. Certain signal words 
help us to describe how things are alike or different. 

Display a wall chart of compare-and-contrast signal words, such as the one below. 

Words That Signal Similarities Words That Signal Differences

like both similarly alike 
too also each same

but however yet although 
instead unlike different in contrast

Model using some of the words from the chart in simple compare-and-contrast sentences. Then use the wall 
chart to play quick games that teach and reinforce the structure of comparing and contrasting. Begin a sentence 
to compare or contrast something, and then have a volunteer complete it. 

Unlike yesterday, today is . (sunny and warm)

Support English Learners Students may benefit from having time to complete the sentence frame in writing 
before sharing their responses orally. Students at earlier levels of language proficiency may also benefit from 
working with a partner. 

Use a Venn Diagram 20–30 minutes

Connect to Writing Use a graphic organizer to help students visually compare and contrast characters in a story, 
such as Hare and Bear from Tops and Bottoms, by Janet Stevens. 

• Distribute Venn Diagram (page 3), and then read a brief 
story aloud. 

• Model using the text and illustrations to notice details 
about how the characters are alike and different. Record 
details about each character in the Venn diagram. 

• Then have students write sentences to compare and 
contrast the characters, using details from the Venn diagram. Encourage them to use signal words. 

Hare and Bear both live in the same area, but Bear is very rich and Hare is very poor.

         Both                  Hare

poor

clever

energetic

rich

dense

lazy

live close by

partners

Bear

TOOLS FOR SCAFFOLDING COMPREHENSION
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Sequence Ideas 
to Summarize

GRADE 4 OUTCOME
Summarize the text.

Choose a Level of Support
SCAFFOLD A
Recognizing Sequence of 
Information

SCAFFOLD B
Using Text Structure to 
Summarize

Recommended for students 
2+ grade levels below

MISCONCEPTIONS  
AND SKILL GAPS

Recommended for students  
1 grade level below

✔
Students are not yet able to 
recognize how writers organize 
information.

✔
Students are unfamiliar with 
informational text structures. ✔

Students are able to recall key details 
from the text but are not yet able to 
sequence those ideas in a logical 
order.

✔

Meet the Texts
Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A
Hydroponic Gardens: The Wave of 
the Future

TEXT B
Eating Out of this World

• The article assumes basic 
knowledge about growing plants 
in soil. 

KNOWLEDGE DEMANDS

• The article assumes basic 
knowledge of space, astronauts 
and space explorations.

• Though gravity is not mentioned, 
it is implied in the design of food 
for space. 

• The Apollo missions are mentioned, 
but no context is provided.

Lexical Demands
• Vocabulary: hydroponic, nutrients, 

congested, produce

Idiomatic Expressions
• wave of the future

LANGUAGE DEMANDS

Lexical Demands
• Vocabulary: exploration, 

unpleasant, digestion, spacecraft, 
astronaut, hydroponics

Syntax Demands
• Complex sentences in paragraph 4

1

2

Establishing Routines and Expectations for Small Group Rotations
Establishing consistent routines and expectations allows small groups to run smoothly. Read through the following 
recommendations for best practices when starting and maintaining small group rotations in your classroom.

Tips for Beginning Small Group Rotations:

• Start small and manageable with two small group rotations, and when you and your students feel confident in the routine,  
add another rotation.

• Model and rehearse how to move from one rotation to another for several days before launching.

• Create signs for each station that restate directions and reinforce your expectations.

• Work with grade-level teams to define consistent expectations for students.
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Directions and Questions before Rotations Begin 
Establish clear directions for each station at the beginning of 
the week and/or prior to the start of the rotation time. It is also 
helpful to have written directions at rotation stations that include 
noise level expectations. Use beginning of the class period 
or a designated “Question Time” to address questions prior to 
rotations.

Getting Help and Asking Questions during 
Rotations
Establish a routine for students to get help and ask questions 
during rotation time, such as “Ask 3 Before Me.” This routine 
teaches students to ask questions of at least three peers prior to 
asking the teacher. This reinforces student ownership by asking 
them to assess where to best find the help they are looking for 
before resorting to asking the teacher. Teachers may also choose 
to designate which peers are asked for support.

Noise Level Expectations
Establish expectations for noise level in the classroom. 
Different stations may require work at different noise levels. 
Consider establishing how the noise level expectations will be 
communicated to the whole class, as well as within the small 
groups. An example of this is using a Noise Level Scale, such as 
the one that follows, and posting it on the board and/or along 
with the rotation directions.

• 0 = Silence, no talking

• 1 = Whisper to ask questions

• 2 = Quiet, peer-to-peer on-task conversation

• 3 = Whole class discussions and on-task conversation

Turning In Work 
Create a routine for students so they know what to do with their 
completed work. For example, there may be a designated tray 
for turning in daily independent work, or students may keep it 
in a binder until the end of the week. Consider if this work will 
be graded or checked for completion. Collaborative work may 
not be turned in until the end of the assignment. Plan ahead and 
communicate to students how they will be accountable for the 
work.

Expectations for Transitions 
Regardless of how rotations are established in your classroom, 
students will  need to familiarize themselves with what to expect 
when transitioning from one activity to another. Establish 
expectations for how and when they should transition, how long 
it should take, how they should leave their current station, and 
what they should take to their next station.

Next Steps When Work Is Finished
Explain what students are expected to do after work is completed 
at a station in case they finish early. For example, students may 
work on Personalized Instruction lessons, attempt extra credit 
assignments, begin homework, check completed work using 
designated answer keys, etc.

Promising Practices for Small Group Instruction
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i-Ready Personalized Instruction

Have the students:

• Complete lessons as 
per the recommendation 
of 30–49 minutes per 
subject per week and 
at least 70%+ average 
lessons passed (year to 
date)

• Use a data tracker or 
lesson log to help take 
notes during instruction, 
capture new learnings or 
questions, and reflect on 
their progress. This will 
help empower students 
to take ownership 
of their learning by 
preparing them to 
discuss data or ask 
questions about specific 
lessons with the teacher.

Maximize Personalized Instruction by:

• Reviewing student data regularly 
to monitor progress and respond with 
support as needed 

 – The Personalized Instruction Worksheet 
can be used to review Student Lesson 
Alerts, Lesson Time-on-Task, and Percent 
of Lessons Passed.

 – Use the Teacher Planning Tool: 
Additional Support for Personalized 
Instruction to help track your 
instructional responses.

• Engaging students in data chats often 
as an opportunity to review data trackers 
and lesson logs with the students to 
collaboratively goal set, monitor progress, 
celebrate individual progress and 
achievements, address questions about 
specific lessons, and encourage students in 
areas of need.

Planning for Small Group Rotations
Intentionally planning for small group rotations helps to maximize this time. Consider using the  
Small Group Planning Worksheet and the following recommendations when planning for instruction.

Teacher-Led Small  
Group Instruction

Use the Tools for 
Instruction, Tools 
for Scaffolding 
Comprehension, or 
Teacher Toolbox (if 
available) to introduce 
or review a skill or to 
provide additional 
practice, enrichment,  
or intervention.

Independent or  
Collaborative Group Work

• Independent work can change 
daily based on whole class 
or teacher-led small group 
instruction from that day or from 
previous instruction for review 
or additional practice and can be 
aligned to areas for growth and 
enrichment.

• Collaborative work can be for 
one day, multiple days, or an 
entire week. Collaborative work 
can be aligned to areas for growth 
or enrichment (i.e., using activities 
adapted from Tools for Instruction 
or other resources). When 
students work collaboratively 
within their group, they can help 
address each other’s questions.

Tools for Instruction
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Compare and Contrast
Although students observe similarities and differences quite frequently in their everyday lives, they may not 
know how to apply this skill to the characters, places, details, and events they read about. Comparing and 
contrasting specific details in a text requires close and active reading, two of the most critical components of 
reading for comprehension. To help students become proficient, explicitly teach the vocabulary and tools related 
to comparing and contrasting, as well as the pertinent times to use them.

Three Ways to Teach

Teach Signal Words 10–15 minutes

Explicitly teach the language students need to express the similarities and differences they observe. Say, When 
we compare, we tell how things are the same. When we contrast, we tell how things are different. Certain signal words 
help us to describe how things are alike or different. 

Display a wall chart of compare-and-contrast signal words, such as the one below. 

Words That Signal Similarities Words That Signal Differences

like both similarly alike 
too also each same

but however yet although 
instead unlike different in contrast

Model using some of the words from the chart in simple compare-and-contrast sentences. Then use the wall 
chart to play quick games that teach and reinforce the structure of comparing and contrasting. Begin a sentence 
to compare or contrast something, and then have a volunteer complete it. 

Unlike yesterday, today is . (sunny and warm)

Support English Learners Students may benefit from having time to complete the sentence frame in writing 
before sharing their responses orally. Students at earlier levels of language proficiency may also benefit from 
working with a partner. 

Use a Venn Diagram 20–30 minutes

Connect to Writing Use a graphic organizer to help students visually compare and contrast characters in a story, 
such as Hare and Bear from Tops and Bottoms, by Janet Stevens. 

• Distribute Venn Diagram (page 3), and then read a brief 
story aloud. 

• Model using the text and illustrations to notice details 
about how the characters are alike and different. Record 
details about each character in the Venn diagram. 

• Then have students write sentences to compare and 
contrast the characters, using details from the Venn diagram. Encourage them to use signal words. 

Hare and Bear both live in the same area, but Bear is very rich and Hare is very poor.

         Both                  Hare

poor

clever

energetic

rich

dense

lazy

live close by

partners

Bear
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Sequence Ideas 
to Summarize

GRADE 4 OUTCOME
Summarize the text.

Choose a Level of Support
SCAFFOLD A
Recognizing Sequence of 
Information

SCAFFOLD B
Using Text Structure to 
Summarize

Recommended for students 
2+ grade levels below

MISCONCEPTIONS  
AND SKILL GAPS

Recommended for students  
1 grade level below

✔
Students are not yet able to 
recognize how writers organize 
information.

✔
Students are unfamiliar with 
informational text structures. ✔

Students are able to recall key details 
from the text but are not yet able to 
sequence those ideas in a logical 
order.

✔

Meet the Texts
Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A
Hydroponic Gardens: The Wave of 
the Future

TEXT B
Eating Out of this World

• The article assumes basic 
knowledge about growing plants 
in soil. 

KNOWLEDGE DEMANDS

• The article assumes basic 
knowledge of space, astronauts 
and space explorations.

• Though gravity is not mentioned, 
it is implied in the design of food 
for space. 

• The Apollo missions are mentioned, 
but no context is provided.

Lexical Demands
• Vocabulary: hydroponic, nutrients, 

congested, produce

Idiomatic Expressions
• wave of the future

LANGUAGE DEMANDS

Lexical Demands
• Vocabulary: exploration, 

unpleasant, digestion, spacecraft, 
astronaut, hydroponics

Syntax Demands
• Complex sentences in paragraph 4

1
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Use these Middle School 
Sample Schedules when 
scheduling time for 
Personalized Instruction and 
Small Group Rotations.

CENTRALS

Lesson 6: Supporting 
Inferences about 
Informational Texts

Unit 1: End-of-Unit Resources

Lesson 1: Finding Main Ideas 
and Details

Lesson 2: Understanding 
Historical Texts

Lesson 3: Understanding 
Technical Texts

Lesson 4: Understanding 
Scientific Texts

Lesson 5: Summarizing
Informational Texts

Interactive Tutorials Ready Instruction Book Tools for InstructionPrerequisite 
Ready Lessons

Small Group Differentiation 

Reteach

Interim Assessments 

AssessInstruct

Whole Class 

Tools for Scaffolding
Comprehension

Teacher-Led Activities

Unit 1: Key Ideas and Details in Informational Text

Unit 1: Unit Opener

Understanding
Historical Texts
Teacher
p. 24a–37

Understanding
Historical Texts 
Student
p. 24–37

Teacher Toolbox

Program Implementation Assessment PracticeClassroom Resources

Subject

Reading

Program

Ready

Tools for Instruction
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Compare and Contrast
Although students observe similarities and differences quite frequently in their everyday lives, they may not 
know how to apply this skill to the characters, places, details, and events they read about. Comparing and 
contrasting specific details in a text requires close and active reading, two of the most critical components of 
reading for comprehension. To help students become proficient, explicitly teach the vocabulary and tools related 
to comparing and contrasting, as well as the pertinent times to use them.

Three Ways to Teach

Teach Signal Words 10–15 minutes

Explicitly teach the language students need to express the similarities and differences they observe. Say, When 
we compare, we tell how things are the same. When we contrast, we tell how things are different. Certain signal words 
help us to describe how things are alike or different. 

Display a wall chart of compare-and-contrast signal words, such as the one below. 

Words That Signal Similarities Words That Signal Differences

like both similarly alike 
too also each same

but however yet although 
instead unlike different in contrast

Model using some of the words from the chart in simple compare-and-contrast sentences. Then use the wall 
chart to play quick games that teach and reinforce the structure of comparing and contrasting. Begin a sentence 
to compare or contrast something, and then have a volunteer complete it. 

Unlike yesterday, today is . (sunny and warm)

Support English Learners Students may benefit from having time to complete the sentence frame in writing 
before sharing their responses orally. Students at earlier levels of language proficiency may also benefit from 
working with a partner. 

Use a Venn Diagram 20–30 minutes

Connect to Writing Use a graphic organizer to help students visually compare and contrast characters in a story, 
such as Hare and Bear from Tops and Bottoms, by Janet Stevens. 

• Distribute Venn Diagram (page 3), and then read a brief 
story aloud. 

• Model using the text and illustrations to notice details 
about how the characters are alike and different. Record 
details about each character in the Venn diagram. 

• Then have students write sentences to compare and 
contrast the characters, using details from the Venn diagram. Encourage them to use signal words. 

Hare and Bear both live in the same area, but Bear is very rich and Hare is very poor.
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clever
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dense

lazy

live close by
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Sequence Ideas 
to Summarize

GRADE 4 OUTCOME
Summarize the text.

Choose a Level of Support
SCAFFOLD A
Recognizing Sequence of 
Information

SCAFFOLD B
Using Text Structure to 
Summarize

Recommended for students 
2+ grade levels below

MISCONCEPTIONS  
AND SKILL GAPS

Recommended for students  
1 grade level below

✔
Students are not yet able to 
recognize how writers organize 
information.

✔
Students are unfamiliar with 
informational text structures. ✔

Students are able to recall key details 
from the text but are not yet able to 
sequence those ideas in a logical 
order.

✔

Meet the Texts
Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A
Hydroponic Gardens: The Wave of 
the Future

TEXT B
Eating Out of this World

• The article assumes basic 
knowledge about growing plants 
in soil. 

KNOWLEDGE DEMANDS

• The article assumes basic 
knowledge of space, astronauts 
and space explorations.

• Though gravity is not mentioned, 
it is implied in the design of food 
for space. 

• The Apollo missions are mentioned, 
but no context is provided.

Lexical Demands
• Vocabulary: hydroponic, nutrients, 

congested, produce

Idiomatic Expressions
• wave of the future

LANGUAGE DEMANDS
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• Vocabulary: exploration, 
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